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TEACHING PHILOSOPHY 
I love teaching art. I am more comfortable in the studio classroom than in most other places.  The central 
tenet of my teaching philosophy is to stimulate personal learning so that students want to explore their 
interests and their expressive inclinations in the visual arts beyond the foundational level. Students who 
complete art courses should see connections between art and other disciplines and apply their knowledge in 
self-directed study and problem-solving (hopefully carrying those skills to other classes). I find it rewarding to 
help students learn how to talk about art and the ideas behind it.  I also want my students to apply their 
knowledge so that they comprehend different art forms rather than simply memorize their respective 
characteristics.  To achieve this, I use a portfolio assignment in Visual Art and the Studio (ART 001) and 
Introduction to Painting (ART 50) and emphasize self-evaluation and self-assessment in all my studio courses.  
 
In my classes, the art students are required to solve design and drawing problems, or actually create their own 
problems and create design solutions for those problems. In Design (ART 10), students work on real-life design 
problems that originate from different campus and community organizations. In Drawing (ART 20), I assign 
open-ended assignments where students investigate media and techniques to achieve their desired aims. The 
design of the assignments encourages students to take an active rather than a passive approach to learning.   
 
To foster this process-oriented studio atmosphere, I first expose students to basic tools, materials, and 
techniques. I, then, augment these traditional media with design software in the computer lab as an aid for 
compositional design and color theory. Specifically, the ART 10 class uses the computer lab during almost 
every class session. Assignments and exercises allow students to use Free Hand MX and Photoshop for their 
initial design ideas and final designs. I also assign real-life design problems that support needs in the local and 
campus community (logos, ads, awareness posters) for Unity Week, DUI awareness and prevention, and t-shirt 
designs.  The studio courses have a research component as well.  In ART 50, students employ library research 
methods and are required to present their research in class.  The more advanced students in research topics 
courses must develop an online portfolio or blog (at blogger.com) and keep it up to date.   
 
I use ANGEL in all courses to provide examples of student work and to store images and designs.  Design 
students upload their concepts and finished designs to Drop Boxes to be used as exercises and as future visual 
resources. I also use ANGEL to supplement the course syllabi:  posting assignments, resources, links, grading 
scales, and important course documents that might become lost in a syllabus. 
 
The creative component in ART 001 is a portfolio that consists of a formal analysis based on a work of art 
students have seen in a museum or gallery.  They define and analyze individual artists and their respective 
stylistic schools by completing a project that includes creative works, reviews of art exhibits, or a research 
paper. This allows students an opportunity to apply research skills and the fundamental knowledge they have 
learned throughout the course.  Students initially work as teams in collaborative learning groups in which they 
research, study, and define a style of art. Besides the collaborative components, I use team-teaching so 
students see a definite link between writing, research, and the material that they study in Art 001.  
  
When pushed to explain why I devote so much time to thinking about my teaching, I would have to say that I 
want to reconnect with the core values of my teaching philosophy and to convey those values to 
contemporary students.  The reward has been that my students often decide to continue their work in the 
visual arts by entering their work in juried exhibits, by gaining admission into BFA and graduate programs, and 
by sending samples of independent work to me for feedback.  All of this tells me that some of what I do to 
stimulate personal learning works. When students return late in the afternoon, wanting to discuss the work of 
an obscure artist whose work they have seen in a library book – that’s when I know why I love teaching art. 
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Biographical Sketch 

a. Appointments 

Penn State University/ York Campus, York, PA July 2000 - present, Associate Professor of Visual Arts 

Penn State University/ York Campus, York, PA August 1994 - July 2000, Assistant Professor of Visual  

 Arts 

Penn State University/ York Campus, York, PA August 1987 - August 1994, Adjunct Instructor 

 

b. Evidence of Growth and Development as an Instructor 
 

While participating in the Course in College Teaching (2010), I had to rethink my course goals, lessons, 
syllabi, and teaching philosophy.  In doing so, questions arose that I wanted to pursue further.  I used 
the action research component of the course to develop a strategy  in which students see their 
creative work(s) as an on-going process rather than an isolated assignment, by  having students 
complete more  preliminary exercises and gain the value of subsequent revisions in the completion of 
their design projects (particularly in ART 10) .  Later, I took part in a panel presentation sharing the 
results of my action research project from my experience  in The Course in College Teaching with 
fellow Penn State York faculty: Conversations in Teaching Workshop; Action Research (October 14, 
2010).  Samples of course reflections can be viewed at 
http://www.personal.psu.edu/fch2/blogs/penn_state_course_in_college_teaching/  

 
The findings from my action research project have led me to encourage students in my painting, 
honors option, research projects, and independent study courses to analyze their creative process by 
blogging.  Since spring of 2008, I have worked with these upper-level students to develop and maintain 
blogs and online portfolios.  Students update their blogs throughout the semester (and most have 
continued even after graduating from Penn State).  These blogs allow students to engage in meta-
analysis of their work, and they also serve as an excellent resource to illustrate student work at 
different stages of development. 

 
Along with attending the six separate workshops that comprised the Course in College Teaching and a 
semester-long series of workshops on Blended Learning Design, I have attended workshops and 
teleconferences on the following: 
 

Workshop, Student Engagement Techniques – Penn State York (Suzanne Shaffer) Library 
Conference Room (January 17, 2011)  

Teleconference, Teaching and Advising the Millenial Generation in Higher Education, Schreyer 
Institute. (April 1, 2010) polycom session (Dr. Fred Bonner), Professor of Higher Education 
Administration and Associate Dean of Faculties at Texas A&M University-College Station 

Teleconference, Violence on Campus, Schreyer Institute (Suzanne Shaffer) (March 16, 2010) 
Violence on Campus (Mary Anne Knapp), Counseling and Psychological Services (CAPS). 

Workshop, Managing your Faculty Website with WordPress, Penn State York (February 2,  
    2010) 

Workshop, Tips for Encouraging Student Participation in Classroom Discussion, Penn State York. 
(November 3, 2009) Workshop centered on encouraging student participation in the classroom 

Workshop, Copyright in an Electronic Age, Schreyer Institute, Penn State University.  (October 
27, 2009) Local and web-based panel workshop to understand teaching related copyright issues. 

 

http://www.personal.psu.edu/fch2/blogs/penn_state_course_in_college_teaching/
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Workshop, Effective Group Work Strategies, Penn State York. (October 15, 2009) 
Implementing and promoting effective group and collaborative strategies in the classroom. 
 
The above mentioned workshops along with several not listed nourish my interest in classroom 
development and the on-going process of improving my teaching and learning.   

 
I serve as the campus coordinator for the baccalaureate program in Letters Arts and Sciences (LASCC) 
and the primary LASCC academic adviser.  In addition to serving as the LASCC Adviser, I am involved in 
LASCC assessment process.  I am also the representative and academic adviser for the College of Arts 
and Architecture and work with students hoping to gain entrance into various Arts and Architecture 
programs.  This involves extensive work and collaboration between students and me as I critique and 
advise them in their portfolio preparation. 

 
I see mentoring as a significant aspect of my work on and off campus.  I mentor students, faculty, and 
alums in a variety of ways, as a participant in teaching and learning workshops that share my teaching 
and advising experience, and by opening my classroom to other faculty who wish to observe my 
teaching, along with conducting peer-reviews.  Last November, I participated in a Roundtable, Panel 
Discussion for Academic Advising: Advising Best Practices at Penn State York. This roundtable panel 
discussion was sponsored by The Faculty Affairs Committee and the Advising & Career office for 
academic advisers and anyone who is interested in advising. Several recent recipients of the campus 
advising award shared their thoughts on advising, along with best practices. 

 
I have also participated this semester and twice prior as a faculty resource/ panel member for the 
Office of Academic Affairs Peer-review Orientation Program.  This program is organized to answer 
questions and guide faculty through the peer-review process as it relates to promotion and tenure     

 
As a mentor for students, I have advised the Penn State York Visual Arts Club since its inception in 
2001.  I have assisted students in organizing club trips to Baltimore, and Washington D.C., and first 
Night York events and helped them coordinate annual and semi-annual exhibits of student artwork. 
 
I share my artwork and link to several students on my blog portfolio, www.haagportfolio.blogspot.com 
, and I have coordinated exhibitions of my work and the work of former students.  Two recent 
examples are a group show, Bau Movement-Smart. Dirty. Art. Co-curated with Mary Todenhoft at 
Studio gallery 234 in York, PA  The show featured twenty of my paintings and drawings along with work 
by former students: Daniel Kent, Jon Owen, and Chelsea Parkent  (January 23- March 20, 2010)   
http://baumovement.blogspot.com/ 

 
I also co-curated an exhibition in the Penn State York library with Valerie White that was on view from 
March to May 2008.  This exhibit showcased the installation art, sculpture, and painting of former Penn 
State York art students: Crisha Baker Luttenberger, Ryan Luttenberger, and Daniel Kent. 

 
In May 2003, I was also honored to be awarded the James H. Burness Award for Excellence in 
Teaching after being a nominee and a finalist numerous times.  Prior to receiving the James H. Burness 
Award for Excellence in Teaching, I received the Penn State York Advising Award in May 2002.   

http://www.haagportfolio.blogspot.com/
http://baumovement.blogspot.com/

